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Abstract

 This PhD research is a sociological approach to professional dance education in Greece. The research field includes the schools that are free of tuition: the State School of Dance and the Greek National Opera Professional Dance School.The theoretical framework draws from the works of Pierre Bourdieu and Michel Foucault. The basic points of the research are: the student selection process, the aesthetic canon and the impact on teaching, the disciplinary methods and the technologies of the self, reflexions on gender, the wearing of the dancers’ body and the relation between the educational and the market field. These aspects are considered through a critical perspective, in close relation to the historical configuration of the Greek and the international dance field.
01. Research and method

This PhD research is a sociological approach to professional dance education in Greece. The research field includes the schools that are free of tuition: the State School of Dance and the Greek National Opera Professional Dance School. The State School of Dance is a contemporary dance oriented school, originally founded by Koula Pratsika in 1930. In 1937 it became the first professional dance school in Greece (Μπαρμπούση, 2014 : 80-81). The Greek National Opera School is a ballet oriented school that operates in a professional level since 2004.  The theoretical framework draws from the works of Pierre Bourdieu on the concepts of field, habitus and capital (Bourdieu, 2010), Bryan Turner, Steven Wainwright and Clare Williams’s adaptation of them for the field of dance (Wainwright, 2004 ; Turner, Wainwright & Williams, 2006), and also, the works of Michel Foucault on the concepts of discipline and the technologies of the self (Foucault, 1988 ; 1995). The data has been collected through thirty-six student/faculty interviews and two months of field observation. The basic points of the research are:
· the student selection process 
· the aesthetic canon of each school and the impact on teaching
· the disciplinary methods and the technologies of the self
· reflexions on gender
· the wearing of the dancers’ body

· the relation between the educational and the market field.

These aspects are considered through a critical perspective, in close relation to the historical configuration of the Greek and the international dance field.
            02. The professional dance education field in Greece.

Professional dance education was established in Greece during the eighties by the socialist government of PASOK (Φεσσά-Εμμανουήλ, 2004). Today, fifteen professional dance schools work under the supervision of the Greek ministry of culture. The State School of Dance and the Greek National Opera School are free of tuition and the rest of the schools are private. The study duration is three years. The candidates for the private schools are selected through an auditioning process conducted by the ministry of Culture and the final exams in the end of the third year are held by the same committee. The student selection process is different for the tuition-free schools, since they hold independent auditions with a committee that includes each school's faculty members. The Greek National Opera School follows the same process as the private schools for the final exams. The State School of Dance holds independent final exams inside the school.        

03. The variety of physical and artistic capital
The State School of Dance and the Greek National Opera School conduct independent auditions for the selection of their students aiming to gather dancers of a high technical and artistic level in order to work through the three-year curriculum. Therefore, the objective is to bring together students that will be able to meet the schools’ standards. This is a challenging task since the candidates’ physical and artistic capital is closely related to their previous education. This means that there are differences in terms of technique level, movement perception, musicality, etc. According to Bourdieu, capital is of major importance when someone enters a field (Bourdieu, 2010). Research has shown that acquired motor skills seem to have a clear effect on brain activity during movement observation. The perception and execution of movement is closely related to the dancers’ knowledge and previous training (Calvo-Merino et al, 2005). Furthermore, Bourdieu and Passeron have shown that cultural capital plays an important role during the educational process and, ultimately, in the perpetuation of social inequalities (Bourdieu & Passeron, 1990). Thus, the variation of capital inside an educational context can potentialy become a source of inequality.  
Teacher: “There are different levels at the beginning because the students are coming from different schools, and during the first months you try to bring them in a common, let's say, course, a common education, in order to continue, this is the hardest part, the beginning"

Student: “I think that everyone who entered the school last year, they all had advantages and disadvantages, some of them were more advantaged than others (…) in terms of movement perception, it was not the same for everyone, some reacted faster to the stimuli, some slower, for some, it took them two months, others, it took them a year, some did not make it at all, those who did not make it as good as the others left the school”
04. Greek professional dance education : A Foucauldian approach

The schools follow the traditional disciplinary methods that are usual in the dance world  (Green, 2002-2003). According to Foucault, disciplinary methods formulate productive but also docile bodies (Foucault, 1995). Institutions that use such methods tend to rank the subjects in order to control them effectively. The students’ rank in this case is based in two criteria : gender and capabilities. The teachers are more lenient with the male students during the selection process and the first months because of their lack of previous dance education. Social taboos play a significant role here as dance education is considered inappropriate for boys. Nevertheless, this puts a significant amount of pressure as the boys must progress in a quick paste. The second criterion lies at the physical and artistic capabilities of the students as well as at their potential. Some students are ranked as more capable than others. This classification is unstated as such and usually expressed through the everyday feedback. It is officially stated at the end of each semester through grading.The research has also shown that it can lead to the self-fulfilling profecy effect, where the teachers’ expectations become reality (Brophy, 1983).
Teacher: “We are more lenient with boys because there are really few of them. We take them and if they do not show progress we dismiss them but a girl will be easier dismissed because girls are much different than boys, girls are more advanced than boys” 
Student:“They discriminate a lot (...) It depends on a variety of things like your technique, your character, your creativity, your discipline”

Student: “The teachers’ reaction differs, they have been supporting to me, they would show indifference to others, they would constantly give negative feedback to some. (...) The fact that my effort was recognized definately helped me to continue”

Student:“I was always expecting to listen to something good about my work. Everyday was worse from one moment on, I couldn’t hold on physically or emotionaly, I was feeling that they expected me to leave and when it actually happened I was really upset”

The schools aim to build a homogenous group with similar physical capabilities during the first year of studies. When this is achieved, the group is used as means of pressure towards  constant individual productiveness. Each student must strive in order to be part of the group, otherwise they end in isolation. Thus, they are constantly expected to reach the peak of their potential and each semester is critical. The constant push of one’s boundaries and the struggle for perfection is typical in dance education (Foster, 2006: 236-241). If the students fail to meet the standards their place at the school becomes precarious.
Teacher: “It is important that they become a team and progress together, for better or worse this school is public, tuition-free and a very high level is wanted, when someone is holding back they must    leave, it’s for the better good of the rest, in order for the rest to continue”

Teacher: “We must be honest, those who do not make the progress that they should I always tell them that, in the end you know, you do not meet the standards of this school, you haven't worked as hard as you should have, this does not mean that you are not suitable for dancers, you might go to a school, another school and be first in that school, but for this school... it would be best for us to… to have what we want”
The precarity of the students’ place is a major disciplinary force and creates serious competition. The reaction to this state varies, as some students get productive and progress and others get stressed and shut down. The variation/inequality of capital is a significant factor that can affect the personal reaction, as well as the teachers’ attitude towards the students. Usually, students who get productive have more chances to stay in the school until the final year and master a high technical and artistic level. 
Student: “They create so much competition among us that, and this is probably not a good thing to say, if someone holds back it’s over. You don’t have the time or the courage to help them keep up, ok, I have two or three really good friends, if it happens to them I will put aside my own stuff for a while and help them. Other than that there is no community”
Student: “I believe that my place in the school is precarious every single day, because I come to school and say my goal for today is to do this, this and this, if I do not make it in the end or if I listen to a negative feedback I might get discouraged and start feeling that I am not good enough for this school, that I will leave at the end, or not be able to join the final performance, I might calm down a little, then the next day the same again, but when the exams come I forget about everything because I know that I have only one chance to prove them that I must continue in this school”
 Weight can be decisive for the students' place at the school, especially at the Greek National Opera School that follows the traditional aesthetic criteria of the classical ballet figure. Thus, the ideal body figure is slim and ethereal. Many scholars believe that this approach enhances the body/mind split. Also, the connotations between the classical female figure and the ideology of heteronormativity have been often pointed out (Indicatively: Cooper-Albright 1997 : 14 ; Thomas, 2003 : 158-165). Furthermore, as Hamilton points out, the pressure towards the desired body figure can often lead to disorders (Hamilton, 1998 : 55-75). The research has shown that weight is a factor that can lead to a precarious state and students’ (especially female) dismissal from the school.
Teacher :“ Last year there was a student going from second to third year, she was chubby, I fought strongly for her because I believed that she should stay at the school, she and one or two other students, and this year she has lost weight and dances a lot, so, I was right to insist”
The mirror is traditionally used for feedback and is considered as an integral part of most western dance rooms. Many scholars have pointed out that it can operate in a panoptical way by making the bodies visible at all times, enhancing surveillance inside the institutions (Indicatively : Green, 2002-2003 ; Markula & Pringle, 2006 : 79-81). However, in this case most students as well as faculty members are aware of both the advantages and the disadvantages of the mirror, showing a critical state. 
Student: “Um, I do not stare at myself often but it can be your worst nightmare and your best ally at the same time, it depends on the way you use it. It can help you correct your lines, make your movement bigger (...) but it can also be very stressful, it can distract you, it can make you lose your contact with your inside and watch only the external”
Teacher: “The mirror can become a very bad advisor in general because it is there in order to correct things but there are times that we look at it and function only with an image, with...nothing (...) Sometimes I say "turn around, we will dance without the mirror today", I constantly tell them "do not stare at yourselves" “
Injuries are common between dancers as their bodies are continuously striving for perfection. Turner, Wainwright and Williams have shown how distressing an injury can be in this context (Turner, Wainwright & Williams, 2005). It poses a serious threat as the body temporarily loses its functionality and enters an unproductive state. Therefore, injuries are highly unwanted and the schools put pressure for quick recovery. Furthermore, the research has shown that the amount of pressure is related to the students’ ranking. 
Student: “I think that with injuries it has to do with who you are, at what point you left, how much you work and progress when you recover (...) It has to do with a lot of things and it depends on who you are, it has to do with the discriminations”
05. The schools’ status and  the relation between the educational and the market field
According to Bourdieu, people constantly try maintain or improve their status inside each field (Bourdieu, 2010). In this case, the intensity of the disciplinary methods relates to the schools’ status which tends to be elitist. Tuition-free schools choose the best candidates and only some of them get to graduate. This fact leads to the belief that the educational level is higher, therefore, the tuition-free schools enjoy bigger status inside the field of professional education.
       Student: “For some reason I felt that I have to be in this school, ok, it is this dream situation, only a few, the chosen ones get in so this gave me a bigger motive than entering into a private school”
Teacher: “The Opera has the best material than any other school, everyone tries to get here first, that's the complaint of all the other schools, I know that because I have contacts with them and they tell me "you always choose the best and leave for us all the rest"”
The disciplinary methods serve as a medium for simulating the market, as the educational environment imitates as much as possible the rules of the dance field. Therefore, the students must train physically, mentally and emotionally in order to respond effectively to the needs of the latter. In other words, they need to develop the desired habitus. This means that, aside of the physical and artistic capital, they need to develop a specific type of character that will show high discipline, impresive stamina, productivity, extroversion and consent to authority figures. This can be considered as the doxa of the educational field (Bourdieu, 1990 : 4-54 ; 2002 : 159-71). Through this training the educational field means to reproduce the rules of the dance market. 

Student:”Introverts usually have a bad time here, this is true (...) there are some students that are expected to become more daring, the teachers want them to become more expressive”

Student: “We are going to enter a harsh profession out there, um, and the fact that they prepare you for all the things that you will confront can be helpful... they might be a little harsher and demanding than... but they are preparing you for the things that you are going to live out there, because out there things are even worse, in here we still have the protection of the school somehow, out there it's even worse and more demanding than here”
06. Summary
The research has shown that the variation of capital inside professional dance education can often become a source of inequality. The schools follow the disciplinary methods that are usual in the dance world, as such, the students enter a ranking process that lies at two criteria : gender and capabilities. The educational environments aim to build a homogenous group with similar physical capabilities during the first year. When this is achieved, the group is used as means of pressure towards constant individual productiveness. The research has also shown that the precarity of the students’ place is a major disciplinary force that creates serious competition. Weight can also be decisive for the students' place at the school, especially at the Greek National Opera School that follows the traditional aesthetic criteria of ballet. Furthermore, the schools tend to have an elitist standpoint, as they seem to enjoy  bigger status inside the field of professional education. The research has also shown that the disciplinary methods serve as a medium for simulating the market, as the educational environment imitates as much as possible the rules of the dance field. The students must train physically, mentally and emotionally in order to respond effectively to the needs of the dance field and they need to develop a specific type of character. Finally, it was pointed out that most students as well as faculty members are aware of both the advantages and the disadvantages of the mirror, showing a critical state upon that matter.
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